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2011-12 

The Reading-Writing Workshop Model for English Language Arts Instruction, K-12 

A Rationale 

 

First Reader 

I can see them standing politely on the wide pages 

That I was still learning to turn, 

Jane in a blue jumper, Dick with his crayon-brown hair, 

playing with a ball or exploring the cosmos 

of the backyard, unaware they are the first characters, 

the boy and girl who begin fiction. 

 

Beyond the simple illustration of their neighborhood 

the other protagonists were waiting in a huddle: 

frightening Heathcliff, frightened Pip, Nick Adams 

carrying a fishing rod. Emma Bovary riding into Rouen. 

 

But I would read about the perfect boy and his sister 

even before I would read about Adam and Eve, garden and gate, 

and before I heard the name Gutenberg, the type 

of their simple talk was moving into my focusing eyes. 

 

It was always Saturday and he and she 

were always pointing at something and shouting, “Look!” 

pointing at the dog, the bicycle, or at their father 

as he pushed a hand mower over the lawn, 

waving at aproned mother framed in the kitchen doorway, 

pointing toward the sky, pointing at each other. 

 

They wanted us to look but we had looked already 

and seen the shaded lawn, the wagon, the postman. 

We had seen the dog, walked, watered and fed the animal, 

permutations of the alphabet’s small and capital letters. 

Alphabetical ourselves in the rows of classroom desks, 

we were forgetting how to look, learning how to read. 

 

   —BILLY COLLINS, from Questions About Angels, 2003 
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Introduction 

Reading, writing, thinking: these are the essential elements of a literate life and three skills 

necessary to successfully navigate the 21st Century. Without the ability to communicate in a 

variety of ways, to participate in a vast array of real or vicarious experiences, to understand and 

work with diverse others, and to practice these skills independently as well as collaboratively, 

our students will not be able to function successfully in a constantly and rapidly changing world 

(Framework for 21st Century Learning, Wagner). Reading-Writing Workshop, a research-based 

practice for grades K-12, is a structure that facilitates differentiated, authentic literacy 

instruction by striking a balance of whole class, small group, one-to-one, and independent 

learning. The teacher takes on a variety of roles: instructor, coach, facilitator, observer, 

assessor, etc. Students practice a range of literacy skills in large or small groups with 

independent performance and learning as the ultimate goals.  

 

Although reading, writing, and thinking are not the exclusive purview of English Language Arts, 

that is the “classroom” which provides the most explicit and direct instruction in these skills as 

well as the place where students should get regular practice reading, writing, speaking, and 

listening in order to become life-long readers, to attain a certain amount of ease in writing, and 

to think aloud and test their thinking against the thoughts, opinions, and interpretations of 

others. It is precisely the element of practice which differentiates Reading-Writing Workshop 

classrooms from more traditional approaches. As NCTE past president, Randy Bomer says: “If 

we want [students] to read or write outside school, we have to value it inside school and also 

give them a chance to get engaged with the work. Banning literacy from the school day is a bad 

idea. A workshop classroom in English does the opposite; it centers on students’ ongoing 

literate activity, every day, as the focus of the class” (13). In So What Do They Really Know: 

Assessment That Informs Teaching and Learning, Cris Tovani uses a coaching metaphor to 

explain her concept of both Workshop and assessment: “Just like the athletes on the field who 

do the majority of the work during practice, students in my classroom do the majority of the 

work by reading, writing, and thinking during class” (39). And, like all good coaches, Tovani 

monitors student progress and assesses their skills and understanding constantly and in a 

variety of ways during their “practice” time.  

 

The Workshop model described by Atwell, Calkins, Harvey, Marzano, Bomer, Tovani and others 

centers around three basic elements: student choice in reading materials and writing topics; 

pacing that allows increased blocks of time for independent, small group, and one-to-one 

learning—with less time devoted to whole group activities—and the establishment of a 

student-centered community where students and teachers share and support each other as 
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they actively engage in literate behavior on a daily basis. Therefore, the best literacy instruction 

focuses on students as active practitioners in the craft of making meaning from and with text 

rather than passive beneficiaries of the received knowledge of others, as real readers, not the 

“lookers” that Billy Collins describes in “First Reader.” Just as craftspeople use real materials, 

“our students are in desperate need of large doses of authentic reading—the kinds of reading 

we, as adults, do in newspapers and magazines, on blogs and websites [. . .] from longer, 

challenging novels and works of nonfiction to ‘lighter’ recreational reading. Our students should 

be reading through many windows, not just a single, narrow window that gives them a view of 

the next exam” (Gallagher 29). The same holds true for writing. Since in the “real” world, 

people are not often called on to respond in the form of processed essays or formal speeches, 

students must have many opportunities to try out their thinking and ideas by talking and 

writing about or even drawing their understanding. The trick here is to strike a balance 

between what Marzano calls “a free flowing language environment replete with many 

opportunities for student choice”—opportunities to practice—and “focused strategy 

instruction” (8).  

 

Components 

Stephanie Harvey suggests that an effective Reading-Writing Workshop is built around the 

following three components: The Reading Principle, The Response Principle, The Explicit 

Instruction Principle (“Three Principles of Reading Achievement”). While time constraints and 

curricular focus at various grade levels govern the actual content of Reading-Writing Workshop 

on a daily basis, all components of the model should be included at least on a weekly basis. 

 

The Reading Principle is easy: the more we read, the better we read. In order to be better 

readers and to view reading as an important activity in their lives, students need to read in 

what Cunningham and Stanovich call volume (Harvey). They need to be constantly engaged 

with text, both assigned and self-selected pieces because the “amount students read in and out 

of school significantly affects the development of reading rate and fluency, vocabulary, general 

knowledge of the world, overall verbal ability and last, but not lease, academic achievement” 

(Harvey). So it makes sense that students have ongoing exposure to a wide variety of text types 

as well as topics and levels of difficulty (Harvey). Additionally, students need to read widely at 

an independent level, even if that is below their actual grade level. And finally, students must 

engage—with support—with stretch texts that will cause them to employ the strategies they 

are learning in Workshop. The Reading Principle is inextricably linked to the Response Principle, 

for we know that in order to become more effective readers of all texts, students need to 

respond to what they read—to record their understanding, their thinking, their reflections, and 

their analysis in writing—every day. 
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Thus, the Response Principle, as defined by Harvey, Miller, Tovani, et al., is an essential tool for 

building comprehension stamina and agency (“Three Principles of Reading Achievement”). It is 

nearly impossible to separate reading-from-thinking-from-writing-and-talking, and the very 

best way to understand what we read is to talk and write about it. Students must have ample, 

directed, and purposeful talk about their reading (Harvey). Literature circles, book clubs, think-

pair-shares, blogs, wikis: these all provide opportunities for students to monitor their own 

comprehension and thinking against that of others. Besides talking, written response is an 

essential means of making understanding and thinking visible. Writing can be as “casual” as 

recording thoughts or questions on sticky notes, keeping a journal or reader’s notebook, or 

participating in a form of online discussion. It can be formalized by purpose, process, or 

product. Talking/discussing in pairs, small groups, and large groups thus becomes an essential 

element of Reading-Writing Workshop. And, particularly for younger learners, drawing is also a 

useful comprehension/meaning-making tool, allowing children to express understanding long 

before they can do so with written words. In addition, the drawing component is an essential 

part of the Marzano-Pickering template for teaching academic vocabulary to students of all 

ages (19). 

 

Finally, a successful Reading-Writing Workshop model depends on skillful employment of the 

Explicit Instruction Principle, the glue that holds it all together. At any given time in the reading 

process, students may need instruction at the word and/or the comprehension levels, and they 

need strategies to help them make sense of text when their understanding breaks down. In the 

Harvey-Daniels model, the word explicit really indicates showing or modeling rather than telling 

(35). Teachers make their thinking visible by modeling how they use a strategy and then giving 

students time to practice and apply the strategy both collaboratively and independently: the 

Gradual Release of Responsibility (Harvey, Daniels 113). But the Explicit Instruction Principle is 

not a “one size” instructional strategy. In fact, Pearson refers to it as a “‘Goldilocks’ 

phenomenon—not too much, not too little, but just the right amount” (248). He advocates that 

teachers provide just enough (differentiated) explicit instruction to scaffold students to success 

with any given reading activity/lesson. Kelly Gallagher makes a similar point about facilitating 

comprehension and analysis of challenging texts at the secondary level. He advocates for “very 

active teaching,” (102) of small chunks of text, saying, “What the teacher does is more 

important than what the teacher says, and one of the most important things we can do as 

teachers when our students are wrestling with academic texts is to show them those things 

that good readers do” (109). Gallagher suggests explicitly teaching students how to monitor 

their comprehension of difficult texts by strategically moving them from close examination of 

small chunks of texts to working independently with larger chunks. Ensuring that they get help 

with close reading of short excerpts provides students with the strategies they need to handle 

larger portions of increasingly various and difficult texts.  
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What holds true of the Explicit Instruction Principle for reading also holds true for writing. In the 

first chapter of Engaging Young Writers, Matt Glover makes an important point about the 

inextricable connection between reading and writing pertinent to explicit instruction in a 

Workshop setting. Specifically, he points to the importance of mentor texts in providing models 

of good writing for early learners: “teachers should expect [students] to learn how to write well 

by studying what published authors do as they write in compelling ways” (13). The concept of 

centering a unit of study around one or more mentor texts is a powerful Workshop practice 

that helps students become “insiders in particular genres” (Bomer 236). The mentor text is the 

one the whole class gathers together around—the common experience through which teachers 

guide students as they become “insiders as makers of a particular kind of text” (239).  

 

Silent Sustained Reading (SSR) 

For most students, life-long reading is an acquired rather than an innate habit, and research 

over decades of time indicates that when students are able to choose their own texts and given 

time to read, motivation and comprehension both increase. Because the act of reading itself is 

the major factor in developing a habit of life-long reading, the objective of Silent Sustained 

Reading (Free Voluntary Reading, Drop Everything and Read, etc.) is “to develop each student’s 

ability to read silently without interruption for a long period of time” (McCracken in Pilgreen 2). 

Since free reading programs were introduced in the 60s, they have been based on the following 

general standards of practice: self-selected materials, a prescribed amount of time, teacher 

modeling of good reading behavior, no “accountability.” During her analysis of successful SSR 

programs, Janice Pilgreen identified eight “Factors for SSR Success” (6) which she explains in 

The SSR Handbook: How to Organize and Manage a Sustained Silent Reading Program: access, 

appeal, conducive environment, encouragement, staff training, non-accountability, follow-up 

activities, and distributed time to read. The factor which many teachers find difficult to 

internalize—but one with great impact on student motivation and practice—is non-

accountability, or any activity, requirement, or practice with an evaluative end. In Building 

Student Literacy Through Sustained Silent Reading, Steve Gardiner explains the non-

accountability factor, saying: “first of all, I don’t think students need to be accountable for 

everything they read. As an adult reader, I don’t want to take quizzes on every magazine article 

or novel I read. I just want to take from them what I want and need. Second, I hold students 

accountable for core curriculum materials [. . . which] provide sufficient practice in literary 

analysis. I want SSR to be used for reading, not writing reports, and I want SSR books selected 

by personal choice, not for book reports” (65). This is not to say, however, that successful SSR 

programs do not allow students to interact about their reading. Pilgreen identifies such 

opportunities as “follow-up activities” and discovered that providing students with a wide range 

of authentic sharing opportunities of their own choosing actually “motivate[s] students to want 
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to become involved with books—and then to want to pursue reading further” (17). 

Independent reading is a significant part of both Randy Bomer’s and Kelly Gallagher’s classes, 

and Bomer lists a number of “Activities for Investigating Existing Literacies” (33), including both 

writing and performance (131), which mirror what Pilgreen describes as follow-up SSR 

activities. Classrooms at all grade levels which value Silent Sustained Reading make a 

commitment to devote at least part of one period a week to SSR, further complicating 

Workshop time allotments, particularly in the upper grades. However, teachers should agree to 

provide time weekly or biweekly to accommodate this critical reinforcement of literate activity, 

of a literate life. 

 

Time Allotments 

There are just about as many models for Reading-Writing Workshop as there are devotees. 

However, whether they are planning for a class period, a week of instruction, or a unit of study, 

teachers should keep all of the elements of Workshop in mind and intentionally schedule time 

for all three Literacy Principles, for flexible grouping, and for SSR to occur over the course of 

every week if they cannot all be managed every day. Scheduling may be much more challenging 

for secondary teachers than for middle and elementary, depending on the amount of time set 

aside in the day for Language Arts instruction. 
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Three Principles of Reading Achievement 

The Reading Principle 

Readers must read extensively in text they can and want to read. The more kids read the better 

they read. “Reading volume---the amount students read in and out of school significantly 

affects the development of reading rate and fluency, vocabulary, general knowledge of the 

world, overall verbal ability and last, but not least, academic achievement.” (Cunningham and 

Stanovich 1998) So we need to have texts on a wide range of topics on many levels readily 

accessible for the kids in our classrooms. (Allington 2005) Readers need a multi-source multi-

genre curriculum if they are to read and understand.  

 

The Response Principle 

Readers must have opportunity to respond by talking, writing and drawing about their reading. 

The best way to understand what is read is simply to talk about it. We must increase the 

amount of purposeful student-to-student talk in our classrooms. (Allington, 2002) Book clubs, 

literature circles (Daniels 2002) Read, Write and Talk (Harvey and Goudvis 2005) all provide 

opportunities for readers to talk and write about their reading. Writing in relation to reading 

leads to improved literacy achievement. And don’t forget authentic artistic response for those 

who want to draw, sing or act out their understanding of text. 

 

The Explicit Instruction Principle 

Readers need explicit instruction in the strategies needed to decode text. They do not need 

phonics instruction if they can already read. And they need explicit instruction in the strategies 

used when comprehending text. (Person, et al 1992, Keene and Zimmerman 2007, Harvey and 

Goudvis 2007) Teachers need to make their thinking visible by modeling how they use a 

strategy and then give kids time to practice collaboratively and independently.  
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Heinemann  

Pearson, P. David, J. A. Dole, G.G. Duffy and L.R. Roehler. 1992. “Developing Expertise in 
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Research Has to Say to the Teacher of Reading, ed. I.J. Farstrup and S.J. Samuels, 2nd ed. Newark 

DE: International Reading Association 
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K-5 College and Career Readiness Anchor Standards for Reading 

Key Ideas and Details 
 

1. Read closely to determine what the text says explicitly and to make logical 

inferences from it; cite specific textual evidence when writing or speaking to support 

conclusions drawn from the text. 

2. Determine Central Ideas or themes of a text and analyze their development; 

summarize the key supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the 

course of the text. 

 

Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining 

technical, connotative, and figurative meanings, and analyze how specific work 

choices shape meaning or tone.  

5. Analyze the structure of texts, including how specific sentences, paragraphs, and 

larger portions of the text (e.g., a section, chapter, scene or stanza) relate to each 

other and the whole.  

6. Assess how point of view or purpose shaped the content and style of a text.  

Integration of Knowledge and Ideas 

 
7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in works.  

8. Delineate and evaluate the argument and specific claims in a text, including the 

validity of reasoning as well as the relevance and sufficiency of the evidence.  

9. Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take. 

 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and 

proficiently.  
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K-5 College and Career Readiness Anchor Standards for Writing 

Text Type and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts, using 

valid reasoning and relevant and sufficient evidence.  

2. Write informational texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization and analysis of content.  

3. Write narratives to develop real or imagined experiences or events using effective 

technique, well-chosen details, and well-structures event sequences.  

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style 

are appropriate to task, purpose and audience.  

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting or 

trying a new approach.  

6. Use technology, including the Internet, to produce and publish writing and to interact 

and collaborate with others.  

Research to Build and Present Knowledge 

7. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation. 

8. Gather relevant information from multiple print and digital sources, assess the 

credibility and accuracy of each source, and integrate the information while avoiding 

plagiarism.  

9. Draw evidence from literary or informational texts to support analysis, reflection, and 

research. 

Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and revision) 

and shorter time frames (a single day or two) for a range of tasks, purposes, and 

audiences. 
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Kindergarten, First and Second Grade Reading-Writing Workshop 

Reading-Writing Workshop in a K-2 classroom utilizes the following components as an 

organizational framework for reading and writing instruction.  This framework provides an 

authentic way to organize instruction and actively engage students. The main outcome of a 

Reading-Writing Workshop in the primary grades is to help children view themselves as readers 

and writers.  The teacher’s expertise in preparation and structuring of the Workshop allows 

children the opportunity to practice and enables them to gain confidence as readers and 

writers.  At the same time, the Workshop framework allows the teacher to address the needs of 

children at all levels of literacy development.  

Core beliefs about the K-2 Reading-Writing Workshop 

 (Allington, 2001 and Blauman, 2011) 

 
1. Teachers know and connect with their students. 

2. Students deserve honest feedback. 

3. Student independence needs to be taught, modeled, and practiced. 

4. Students are capable of high-level thinking every day. 

The Reading and Writing Principle: 

Reading, Writing and Conferring- The following occur simultaneously: 

 Independent reading, Independent writing 

 Writing Journals 

 Partner Reading 

 Guided Reading/ Reading Teams/ Individual Conferencing 

 Word study applications 

 Interventions (Tier 1 (classroom) & Tier 2 (pull-out)) 

The Response Principle:  

Group Sharing-  

 Students read to the class from a self-selected book. 

 Students share writing from journals. 

 Student participate in “think, pair, share” activities. 

The Explicit Instruction Principle: 

Whole Group mini-lesson- 10 minutes-  
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 Interactive read aloud/ discussion 

 Shared/Interactive writing  

 Reading strategies, instruction and practice 

 Phonics/sight words 

Assessments: 

 K-RAL- done at beginning of K to assess readiness 

 DRA2- used with all students, results shared with parents at November Parent Teacher 

Conferences 

 Measuring Academic Progress (MAP) assessments done with all students three times 

per year. Students are identified as needing more intensive support in literacy through 

these universal screens 

  AIMs Web used as a progress-monitoring tool for students receiving Tier 1, Tier 2 or 

Tier 3 interventions. 

 Classroom assessments- checklists, anecdotal notes, Frye sight word lists, student work 

Tips for General Organization:  

 Put materials (markers, glue sticks, pencils, sticky notes) in specific location.  Teach 

children where to go if they need something without interrupting anyone else’s learning 

or the teacher conferring. 

 Organize books by level (must have a wide variety) and some by theme (Seasons, 

author, character, ABC books, nonfiction)  This helps children as they “shop” for books. 

 Keep teaching supplies (magnetic letters, dry erase markers, sentence strips, individual 

student records-i.e. index cards on a ring) in a portable holder that can travel about the 

room. 

 Use chimes, music, etc. to signal time for students to transition quickly and quietly from 

one activity to the next. 

 Make the physical space inviting and conducive for readers and writers. Consider having 

a large rug to delineate space for coming together for mini lessons, and sharing 

activities. 

 Have books bins or bags for students to keep their collections of “just right” books. 

 Libraries in each classroom should reflect a variety of texts at different reading levels. 

Libraries should be continually “refreshed” with new titles. 

 The School Media Center should be utilized by teachers as a source for book collections 

for specific units of study. 
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Quotes to Post:  

“Independence is my goal. When we want children to be active, thoughtful, and 

independent readers, our teaching (and their learning situations) must be active and 

thoughtful, too. Engaging children in the process, and bringing their voices into the mix, 

deepens and increases their capacity for learning, understanding, and remembering---

and scaffolds them for success during independent practice”  Debbie Miller, 

Comprehension Going Forward, 2011 

 

“In many cultures the red thread symbolizes connection and unity. That’s exactly what 

thinking does for us in the classroom. It’s the most invisible connection that 

amalgamates all learning. Your daily schedule is the skeletal structure, and the thinking 

strategies are the musculature. Without the thinking, everything’s just a pile of bones.”  

Tanny McGregor, Comprehension Going Forward, 2011 
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Essential Elements in the Reading-Writing Workshop in Grades K-2 

Author Study/ Authors’ Craft Study 

(Ideally each lasting for a week of instruction)  

Study one particular author and analyze and celebrate the craft of that author or study a variety 

of authors and analyze and celebrate their craft i.e., Eric Carle, Mem Fox, Donald Crews, etc. 

These studies can have a reading focus, a writing focus, or both.  

 Teach children to read like a writer and write like a reader. 

 Help children to be inspired to do their own writing. 

 Units of Study with mentor texts encourage students to emulate the style of the author 

in their own writing. 

Mini Lessons 

(Ideally no more than 5 minutes at the start of the Workshop session) 

The mini lesson gives students the focus they need to begin their independent practice. The 

teacher structures the mini lesson to teach a new skill or strategy the students will practice 

during the independent time. Each mini lesson helps to reinforce the standards particular to the 

grade level being taught.  

 Mini lessons are short and keep students focused on continually improving their reading 

and writing. 

 Mini lessons should be appropriate to developmental stages of the readers and writers 

in the Workshop. 

 Mini lessons are based on common themes/needs the teacher perceives from his/her 

conference notes. 

Independent Practice 

(Ideally 20-30 minutes long) 

Independent reading time occurs when students self-select books at their independent reading 

level, exploring different kinds of texts applying new learning. It is at the independent reading 

level that comprehension, vocabulary and fluency grow. While students are free to choose the 

text they read, they are encouraged to read from a variety of genres and authors. Students 

respond in writing to their independent reading on a regular, most often weekly, basis. They 

may also record thinking as they read, using sticky notes or written notes. 

Teacher conferences with individual students 5-10 minutes each while the other children are 

working independently.  Conferencing can be based on conventions or composition instruction 

depending on individual needs of the child 

 It is essential to confer with every child once each week or on an individually 

appropriate basis. 

 The teacher is always teaching – nudging versus pushing. 
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 The teacher is teaching various strategies. 

 The teacher gets to know each child’s needs as a reader. 

 The teacher can pull together students to form a guided reading group based during 

this time to address skills or strategies, but the majority of the teacher’s time is spent 

conferencing with students one-on-one.  

What are students doing during Independent Practice?  

 

Read to Self Students self-select books that are “just right” from a selection of books in their 

reading bag or box. Students should log books they finish in their reading journal. As students 

read silently, they can use sticky notes to make annotations and record their thinking.  

 

Read to Someone Students sit elbow to elbow, knee to knee and read aloud to a partner. They 

may take turns reading, engage in choral reading, or discuss what they read. Some students 

may practice retelling stories with their partners. 

 

Work on Writing Students respond to what they read by writing about it.  

 

Listen to Reading Students utilize technology to listen to reading modeled by the teacher or 

other source. (Audio books)  

 

Spelling/Word Work Students work with materials to reinforce spelling patterns and 

vocabulary. They may participate in word sorts, word lists, matching vocabulary words to 

pictures or other related activities. 

 

Whole Group Share 

(Ideally 5-10 minutes long) 

Sharing the excitement of reading and writing with one another in a Reading Writing Workshop 

community is essential to the momentum and workshop atmosphere as students actively read 

and write. This can be accomplished in many ways and settings. The whole group share can be 

led by the teacher, or students may take turns sharing with one another.  

 Highlight select students who have implemented the day’s mini-lesson topic.   

 Point out the smart things that children did in their books that day.  This enables others 

to get a vision for their future writing. 

 Students give “Reading Rainbow” type book talks to encourage their peers to check out 

favorite books. 

 Students share selections from their Writer’s Notebooks by either telling about their 

writing or reading their writing out loud. 
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 Students share sticky notes with thoughts and connections from the text that they 

marked.  

Guided Reading *can serve as a Tier One intervention for qualifying students 

(Ideally, Guided Reading sessions are no more than 20 minutes in length and occur during the 

independent reading time. The groups occur as needs arise and at the teacher’s discretion. All 

students should participate in a Guided Reading session at least two times per week.)  

Guided Reading is one form of explicit instruction can powerfully teach skills and strategies. 

Guided Reading groups should be formed by the teacher based on similarity of student needs 

and should always be flexible in their composition. The teacher leads a small group of learners 

through pre-selected leveled books to practice a skills or develop a strategies. *See Fountas and 

Pinnell  Guided Reading for the essential elements of Guided Reading 

Assessment       

 Formative Classroom Assessments –running records, student writing, reading responses 

(both oral and written,) teacher conferring notes, student self-reflection feedback 

 Summative Classroom Assessments—rubrics used to measure progress in writing and 

reading. *Note: the rubrics change throughout the year as the students move through 

developmental stages of reading and writing. 
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Third through Fifth Grade: The Response Principle 

The Response Principle 

Readers must have opportunity to respond by talking, writing, and drawing about their 

reading.  The best way to understand what is read is simply to talk about it.  We must increase 

the amount of purposeful student-to-student talk in our classrooms.  (Allington, 2002) Book 

clubs, literature circles, Read, Write and Talk (Harvey and Goudvis 2005) all provide 

opportunities for readers to talk and write about their reading.  Writing in relation to reading 

leads to improved literacy achievement.  And don’t forget authentic artistic response for those 

who want to draw, sing or act out their understanding of text.   

Shared and Performance Reading and Writing 

 Thinking Stems (Tanny McGregor) 

o Metacognition (thinking about our thinking) 

 I’m thinking… 

 I’m noticing 

 I’m wondering 

 I’m seeing 

 I’m feeling 

o Schema (making connections using our prior knowledge) 

 That reminds me of 

 I’m remembering 

 I have a connection to 

 I have a schema for 

 I can relate to 

o Questioning (Generate questions before, during and after reading) See Appendix 

A 

 I wonder 

 What if 

 Why 

 I don’t understand 

 It confused me 

 How could 

o Inferring (Schema + Evidence=Inference)  

 My guess is 

 Maybe 

 Perhaps 

 It could be that 
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 This could mean 

 I predict 

 I infer 

o Determining Importance (What matters most?)  

 What’s important here… 

 What matters to me 

 One thing that we should notice 

 I want to remember 

 It’s interesting that 

o Visualizing (Create mental images and use your senses)  

 I’m picturing 

 I can imagine 

 I can feel, see, smell, taste, touch, hear 

 My mental images include 

o Synthesizing (changing your thinking along the way)  

 Now I understand why 

 I’m changing my mind about 

 I used to think_____, but now I think  

 My new thinking is 

 I’m beginning to think 

 Purposeful student-to-student talk 

 Questions for Students to Ask Each Other About Books (Hoyt, 1999) 

o What did you notice? 

o What did you like? 

o What is your opinion? 

o What did you wonder? 

o What does this mean? 

o What did you learn? 

o How did it make you feel? 

o What parts of the story seemed especially important to you? 

o As you read, were there any place where you thought of yourself, people you 

know, or experiences you have had? 

o Were there any parts you especially liked? 

o What did you read that gave you that idea? 

o What did you read that caused you to think that? 

o What do you know now that you didn’t know before? 

o Were there any parts you would have changed if you were the author? 

o What do you think the author did especially well? 
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o What is the strongest literary element? 

 Reader’s Theater  

o Definition: Simple play scripts that students can perform in the classroom 

without the need for props, costumes, or a set. Reading scripts aloud gives 

students essential practice in oral reading fluency and public speaking. The 

scripts also provide a great opportunity for group interaction and student 

cooperation. Reader’s theater offers an easy and dynamic way to practice 

reading.  

 

o Teacher Snap Shot:  

• Consider student’s ability levels when assigning parts.  

• Introduce text to each student. 

 • Read while student follows each designated part.  

• Prompt for word attack strategies.  

• May direct students to reread.  

• Present opportunity to practice both in and out of school.  

• Follow up with evaluation of performance.  

o Student Snap Shot:  

• Practice assigned part in order to read with fluency and prosody.  

• Build confidence in front of peers as they perform.  

• Strengthen reading level.  

• Participate in a group project.  

• May compose own reader’s theater script based on previously read texts.  

o Evaluation: • Teacher Observation • Parent Invitation (at times) 

• Activities: 

 Book Clubs  

o Definition: A group of 4-6 students come together to read and discuss shared 

text. Students preview and select books from a selection made by teachers 

ahead of time. Different book clubs read different books. Book choices should 

have a commonality (theme, author, genre, strategies/skills) and offer a variety 

of levels. Groups meet on a regular, predictable schedule to discuss their 

reading. Students prepare for their book clubs by using written or drawn notes 

to guide both their reading and discussion. The point of a book club is genuine 

interaction, not simply taking a turn. Assignments should not be so prescriptive 

that they limit students’ responses. 

o  Approximately 25 minutes. Regular, predictable schedule.  

o Teacher Snap Shot: 
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• Choose books that share a commonality (theme, author, genre, strategy) and 

offer a variety of levels.  

• Present focus lesson (mini lesson).  

• Provide explicit instruction to help students learn how to conduct a literature 

discussion as well as build on one another’s ideas. (Start during interactive read 

aloud as model and practice.)  

• Meet with groups, as the school year progresses moving from the role of 

instructor to member to facilitator.  

• Bring students together for group share.  

o Student Snap Shot:  

• Preview books and choose one based on interest, level, and/or purpose.  

• Record thinking while reading (using post-it-notes or other teacher approved 

method) to accumulate artifacts of their reading.  

• Engage in genuine interaction and discuss commonly read text.  

• At the end of the club meeting, reflect on the discussion (written) and possibly 

set goals for their next talk.  

• Participate in group share.  

o Evaluation:  

• Student artifacts (i.e., post-it-notes, written response), teacher observation, 

student self-evaluation.  

 Book Talk  

o Definition: A book talk is a very short “commercial” that gives just enough 

information about a book to interest a reader. The person giving a book talk 

communicates the information enthusiastically and makes some very specific 

recommendations about what might interest the listeners. The book talk focuses 

around simple information about the author and the topic. A book talk can be 

formal, following a required format, or an impromptu presentation. Book talks 

can follow a read-aloud, shared reading, listening to a story, or guided reading.  

o Teacher Snap Shot: 

• Give the readers information to get them interested in the topic, title, author 

or genre.  

• Speak directly to readers.  

• State a thumbnail sketch of the plot so that the readers can anticipate the text. 

Student Snap Shot:  

• Listen to information about book.  

• Decide if interested in reading the title during independent reading time.  

o Evaluation:  

• Teacher Observation  
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• Optional Rubric  

• Written recommendation by student  

 

 Writer’s Notebook: to provide a place for students to practice writing…helps maximize 

the effects of the writing lessons (Buckner, 2005). 

o Launching the Notebook 

 Daily pages 

 Questioning 

 Lifting a Line 

 Writing from a List 

 Writing from a Word 

o Expanding Topics and Building Collections of Ideas 

 Three-Word Phrases in Three Minutes 

 Writing from Another Point of View 

 Interviews 

 KNT Chart 

 Listing the Possibilities  

 

o Writing the Wrongs 

 Practice the 6 Traits 

1. Ideas 

2. Organization 

3. Word Choice 

4. Sentence Fluency 

5. Voice 

6. Conventions 

 

Oral, Visual and Technological Communication 

 Online literature responses: 

o Blogs on Blackboard 

o Moodle.org -- 

o www.epals.com –safe email solutions, blogging, and collaboration 

o www.pbwiki.com -- students can create a wiki to discuss books online 

o readwritethink.org 

o www2.Scholastic.com 

o www.storylineonline.com 

o www.writingfix.com 
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6-12 College and Career Anchor Standards for Reading 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences 

from it; cite specific textual evidence when writing or speaking to support conclusions 

drawn from the text.  

2. Determine central ideas or themes of a text and analyze their development; summarize 

the key supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the 

course of a text.  

Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative and figurative meanings, and analyze how specific word choices shape 

meaning or tone. 

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger 

portions of the text (e.g., a section, chapter, scene or stanza) relate to each other and 

the whole.  

6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse formats and media, including 

visually and quantitatively, as well as in words.  

8. Delineate and evaluate the argument and specific claims in a text, including the validity 

of the reasoning as well as the relevance and sufficiency of the evidence.  

9. Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take.  

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and 

proficiently.  
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6-12 College and Career Readiness Anchor Standards for Writing 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts, using 

valid reasoning and relevant and sufficient evidence.  

2. Write informative/explanatory texts to examine and convey complex ideas and 

information clearly and accurately through the effective selection, organization, and 

analysis of content.  

3. Write narratives to develop real or imagined experiences or events using effective 

technique, well-chosen details, and well-structured sequences.  

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and 

style are appropriate to task, purpose and audience.  

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, 

or trying a new approach.  

6. Use technology, including the Internet, to produce and publish writing and to 

interact and collaborate with others. 

Research to Build and Present Knowledge 

7. Conduct short as well as more sustained research projects based on focused 

questions, demonstrating the understanding of the subject matter under 

investigation.  

8. Gather relevant information from multiple print and digital sources, assess the 

credibility and accuracy of each source, and integrate the information while avoiding 

plagiarism.  

9. Draw evidence from the literary or informational texts to support analysis, reflection 

and research. 

Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and 

revision) and shorter time frames (a single setting or a day or two) for a range of 

tasks, purposes and audiences.  
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Reading-Writing Workshop for Grades 6-12 

 

A Workshop Model for 50-60 minute classes— 

 Workshop Components— 

o Mini-lesson:  explicit instruction, teacher modeling 

o Work Time:  guided practice; application of strategy or learning in small groups 

or individually; student-teacher, student-student conferencing; reading/writing 

notebook time; book clubs; discussion groups; etc. 

o (Catch and Release):  only as needed by a small or large group; initiated when 

the teacher recognizes the need to re-teach to correct misconceptions, 

misunderstandings, etc. 

o Debrief:  brief share-out, synthesis, or monitoring of the day’s learning 

 Time Allotments 

o All components every day 

o All components over a two-day span 

 Silent Sustained Reading 

o Grade level commitment to SSR entails decisions about how much, how often, 

and how to communicate to parents about the importance of the practice 

o Grade level teachers reach consensus about expectations, non-accountability 

factors, and follow up activities 

 

Common Terminology 

 

Anchor text—the primary selection for any unit that is read and discussed by an entire class and 

used as the foundation piece for the theme, the genre, the writing application, etc. 

 

Support texts—those texts that help students access the ideas, style, meaning, etc. of the 

anchor text.  They can be comprehension aids, provide background knowledge, or simply 

provide additional experiences with a theme, a style, etc. 

 

Mentor texts/self-selected texts/choice texts—those texts that students choose (from a pre-

selected list) to study in tandem with the anchor text because they mimic the theme or style of 

the anchor text as well as help deepen understanding and extend thinking. 

 

Guided Practice—teacher and students collaborate to discern meaning.  Students work in pairs 

or small groups to construct meaning and share their thinking while the teacher facilitates and 

assesses. 

Independent Practice—students employ strategies independently and authentically. 
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Gradual Release of Responsibility—building student agency, the ability to read and write 

independently.  In order to attain agency, students need opportunities to practice with the 

support of their teachers and peers prior to performing independently. 

 

Resources— 

 

Bomer, Randy. Building Adolescent Literacy in Today’s English Classrooms. Portsmouth, NH: 

 Heinemann, 2011. Print. 

Gallagher, Kelly. Readicide: How Schools Are Killing Reading and What You Can Do About It. 

 Portland, ME: Stenhouse, 2009. Print. 

Gardiner, Steve. Building Student Literacy Through Sustained Silent Reading. Alexandria, VA: 

 Association for Supervision and Curriculum Development, 2005. Print. 

Harvey, Stephanie. “Three Principles of Reading Achievement.” Sycamore Literacy Conference. 

 Cincinnati, OH. June 15, 2010. Print. 

Harvey, Stephanie and Harvey Daniels. Comprehension and Collaboration: Inquiry Circles in  

 Action. Portsmouth, NH: Heinemann, 2009. Print. 

Pilgreen, Janice L. The SSR Handbook: How to Organize and Manage a Sustained Silent Reading 

 Program. Portsmouth, NH: Boynton/Cook Heinemann, 2000. Print. 

Tovani, Cris. So What Do They Really Know? Assessment That Informs Teaching and Learning. 

 Portland, ME: Stenhouse, 2011. Print. 



Reading in the Content Areas:  Direct instruction of comprehension strategies is 
critical to help students access specific content area knowledge and to promote 
academic literacy across the curriculum.  
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Before-Reading Strategies Behaviors that Indicate Student is Using 

Strategy 

Questions that students might ask 

themselves during the reading process 

Brainstorm, Cluster, Fast-

Write, Web, K-W-H-L, List 

 

Activate prior knowledge and experiences 

to make them accessible during reading. 

What do I already know about this? 

How does what I already know connect to 

this? 

Predict Uses pictures, the title, and some text to 

support predictions. 

What do I see, and what might it mean? 

What other connections do I see? 

Skim Reads caption, boldface headings, words, 

charts, and graphs to familiarize self with 

material. 

What will I be reading about?  

What other connections can I make? 

Question Uses pictures, chapter headings, boldface 

headings and words, captions, graphs and 

charts to generate meaningful questions. 

 

What am I wondering? 

Where can I go to learn more? 

What additional information do I need? 

Predict Meaning of New 

Vocabulary 

Uses knowledge of roots, prefixes and 

suffixes to predict meanings. Take risks. 

Has broad word knowledge. 

 

What words are similar? 

What vocabulary do I need to know to 

read this successfully? 

Visualize Creates mental pictures of words, 

concepts, and predictions. 

Why did I draw this image? 

Set Purposes 

 

Creates specific purposes for reading. What do I need to do first? 

What question am I answering? 



Reading in the Content Areas:  Direct instruction of comprehension strategies is 
critical to help students access specific content area knowledge and to promote 
academic literacy across the curriculum.  
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During-Reading Strategies 

 

Behaviors that Indicate Student is Using 

Strategy 

 

Questions that students might ask 

themselves during the reading process 

Adjust Reading Rate 

 

Adjusts rate with purposes such as 

skimming reading to recall, reading for 

pleasure 

How can I reread this section differently? 

Paraphrase this section. 

Monitor Understanding Can identify parts of a text that are and 

aren’t understood. 

If I draw this, will I see the 

answer/solution? 

Can I find this information in a visual? 

Reread Rereads to improve recall, to revisit 

favorite parts, and to understand 

confusing parts. 

What other ways can I explain this? 

How can I reread this section? 

Read/Pause/Summarize 

 

Stops to check recall. How has my thinking changed? 

Are my predictions accurate? 

What else can I connect this to? 

After-Reading Strategies Behaviors that Indicate Student is Using 

Strategy 

Questions that students might ask 

themselves during the reading process 

Confirm/Adjust Predictions Uses specific text details to adjust 

predictions. 

What information do I still need to keep 

reading/learning? 

How would I describe this to a friend? 

Retell Orally or in writing, uses details to retell 

story. Sequences events. 

What is the big idea of this section? 

What happened, and why is it important> 

Skim and Reread Returns to text to prove points during 

discussions and for written responses. 

What questions can I ask and answer to 

clarify my response? 



Reading in the Content Areas:  Direct instruction of comprehension strategies is 
critical to help students access specific content area knowledge and to promote 
academic literacy across the curriculum.  
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Take Notes Can independently note important parts. 

 

What is the big idea of this section? 

What are the details that are important? 

Make Inferences Uses dialogue, settings, conflicts, plot, 

characters’ decisions, and facts to explore 

implied meanings. 

What might this information mean? 

Where might this reading go next? 

Reflect on Reading Draws, talks, and writes about reading 

 

What is a good visual reminder of what I 

learned? 

How else might I keep this knowledge in 

my mind so I can reuse it and retell it? 



Writing in the Content Areas: Writing improves student learning, helps with 
comprehension, and encourages deeper student engagement with content area 
material. 
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Writing Strategies Description Sample Prompts 

Type One Writing 

 

Type One writing is writing to get ideas on 

paper, brainstorming, and open ended. 

Suggested total 7-8 minutes of class time. 

Questions and guesses are permitted. No 

correct answer. 

 

 

 Activate Prior Knowledge: 

  In six lines or more, (or 5,8,10, 
depending on the time you have)write 
the things you know, think you know, 
or questions you have about _______ 

 What does the term, picture, formula, 
chart, phrase mean? Why? 

 Reflecting About Learning: 

 How would you solve the problem (in 
this picture or in this story we are 
reading)? 

 On the topic we discussed yesterday, 
fill eight lines or more about the ideas 
you understood best. Least 

 Predicting:  

 In five lines or more, predict what 
would happen if ______. Explain. 

 In five lines or more, predict what may 
have caused __________. 

 Making Connections: 

 What relationship does ______ have 
to current events/daily life? 

 How do you think _____ and ____ are 
related? 

 Creative Thinking: 

 What do you think someone in this 
situation would be thinking, worried 
about, happy about? 

 What if_______? What would like be 
like, if_______? 

 

Type Two Writing Type Two writing shows that the writer 

knows something about a topic or has 

thought about a topic; it is best used as a 

quiz. It is identical to the open response or 

constructed response questions on many 

state tests. The evaluation criterion is that 

the content must be clear and correct. 

 Remembering/Recall: 

 Define 5 _______ key words. 

 List 5 facts about ________ 

 Understanding: 

 Write the meaning of ______ in a way 
a classmate will understand. 

 Explain the three steps that must be 
taken to achieve an answer to this 
question, problem, etc. 

 Applying: 



Writing in the Content Areas: Writing improves student learning, helps with 
comprehension, and encourages deeper student engagement with content area 
material. 
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 What two strategies that we have 
talked about might you use to (solve, 
connect, figure out, etc.) the 
following? 

 Describe at least two materials 
(resources, tools, sources, etc.) 
needed to do (or solve) the problem. 

 Analyzing: 

 Explain two ways that _____ and ____ 
are similar. 

 Explain two ways that you could tell 
the difference (or are similar) 
between a _____ and a ______. 

 Evaluating: 

 Give two reasons why this could not 
be a correct answer for this problem 
(or question). Explain. 

 What are three things you could 
change to make this sketch, 
(comparison, proof, explanation, 
recipe, etc.) better. 

 Creating: 

 What are three possible results if ___? 

 What two changes would you 
recommend for ________? 



Vocabulary in the Content Areas: Direct instruction of academic vocabulary 
connects background knowledge to new information and actively engages students 
in understanding content area concepts. 
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Vocabulary Strategy Description Sample 

 

In their book, Building 

Academic Vocabulary:  

Teacher’s Manual, Marzano 

and Pickering advocate for 

direct instruction of academic 

vocabulary in all content areas 

as a means of building 

background knowledge for all 

students as well as to enable 

them to be active learners of 

specific content. 

 

Marzano and Pickering provide lists of 

suggested content area vocabulary.  

However, both Common Core and State of 

Ohio Standards also provide such 

vocabulary.  Teachers should decide 

collaboratively which vocabulary terms 

are critical to students’ learning in specific 

units and specify those terms in their 

curriculum maps. Teachers should then 

teach those terms intentionally and test 

students’ working knowledge of them in a 

variety of ways. 

 

 

Marzano and Pickering provide a template 

designed for intentional teaching of 

academic vocabulary.  A sample appears 

on the next page.  Teachers should use 

this template—or one of their own 

design—to facilitate learning around the 

important terms for their grade level and 

content area.  Specifics for using the 

template may be found in Building 

Academic Vocabulary:  Teacher’s Manual. 



Vocabulary in the Content Areas: Direct instruction of academic vocabulary 
connects background knowledge to new information and actively engages students 
in understanding content area concepts. 
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Term:              My Understanding: 4 3 2 1 

Describe:        
 

 

 
 
 
Visual:  Connections: 

 

Subject  
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Jessica Ralston, Symmes Special Education Teacher 
Ann Marie Reinke, Assistant Director of Curriculum and Instruction PK-5 
Shawn Rosekrans, Maple Dale and Symmes Assistant Principal 
Dee Rosen, Sycamore High School Math Teacher 
Angie Ryan, Edwin H. Greene Gifted Teacher 
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